The preferred methods for the success of foreign language teaching and the reflection of these methods on the teaching process are very important. Since approaches and methods in language teaching enable the teacher to use different techniques in his/ her lectures, they provide a more effective teaching process. The methodology in teaching the Turkish language as a foreign language is generally discussed for the development of language skills, and there is not enough emphasis on which methods are used and how they are reflected in the linguistic teaching process. In teaching grammar, some aspects are adopted such as learning the rules and structures directly, following a specific order and transferring them, intimidating those rules by integrating with language skills and even ignoring teaching the grammar. The starting point of the study is to determine the reflection of these perspectives upon the teaching of grammar and to investigate which methods are used in the teaching of grammar. The purpose of the study is to determine the methods and techniques which the teacher uses by teaching grammar through teaching the Turkish language as a foreign language. In this way, the process of teaching grammar will be assessed by taking into account the beliefs and views of teachers. In this study, the case study among qualitative research patterns will be used. The lecturers who work in Turkish Language Teaching Centers in various universities and the volunteers to participate in the study will build up the study group. The data will be collected using the interview technique and the resulting data obtained will be analyzed through the content analysis. As a result of the study, suggestions will be brought up from the perspectives of teachers, from the methods they use and from the applications of what they do. Hence, it is hoped that awareness can be raised in the design of a grammar teaching process.
Introduction
There are many variables that affect the quality of teaching in the process of teaching a foreign language. Language teachers, learners' characteristics, learning environment, motivational qualities, cultural characteristics, methods, tools and materials are some of them. According to Demirel [1] , the problem of foreign language teaching is basically a methodological problem. The way to achieve success at the highest level in teaching is primarily based on the methods to be followed in the teaching of a target language. Teaching methods involve the applications to be performed by teachers to achieve the desired learning and to reach the teaching objectives.
The methods preferred by language teachers for the success of teaching the Turkish language as a foreign language and the reflection of these methods on the teaching process are very important because methodology enables the teacher to use different techniques in his/her course, and thus it ensures a more effective teaching process. The methodology in teaching the Turkish language as a foreign language is generally discussed for the development of language skills, and sufficient emphasis is not placed on which methods are used and how they are reflected in the grammar teaching process.
However, it is possible to examine the presence and influence area of grammar teaching in foreign language teaching based on language teaching approaches and methods. It is observed that linguistic and learning theories in the historical process have influenced and shaped the area allocated to grammar in the instructional designs of language teaching approaches and methods [2] .
The methods that have been used in foreign language teaching generally emerged for the purpose of meeting the deficiencies or insufficient points of an existing method, and these efforts have contributed to the better teaching of a foreign language and have brought alternative methods to this field. The language teaching methods that have been adopted and commonly used by the Council of Europe Modern Languages Department are as follows [3] The basic characteristics of these methods and how they are reflected on grammar teaching in the language teaching process are important starting points for the study.
The Role of Language Teaching Methods in Grammar Teaching
Grammar was the dominant teaching element in foreign language teaching until the beginning of the 20 th century [4] . Nevertheless, the importance and the time allocated to grammar in language teaching continue to exist as the subjects discussed in the literature. According to Tompkins [5] , teachers, parents and the relevant academicians are not in a consensus about how grammar should be taught in the language teaching process. In the teaching of grammar, some approaches are adopted such as teaching the rules directly, making understand them by integrating with language skills and even ignoring teaching the grammar, the perspectives of the methods used on grammar teaching are different, and these changes are reflected in the teaching process.
Hinkel and Fotos have stated that foreign language teaching has meant performing analyses for grammar and translating the written works for more than 2000 years [6] . In the grammar-translation method that is known as one of the oldest language teaching methods, grammar has been considered as the set of rules required for linguistic production. Accordingly, grammar was presented in an explicit and deductive way, and performing teaching based on reinforcement through reading and translation activities after learning the grammar rules was adopted [4] . This method is based on the philosophy of teaching language rules and language structure intensively; making students memorize the vocabulary of the language with the help of vocabulary lists, and making students perform translation studies from a target language into their mother language and from their mother language into a target language. It has continued to be included in teaching processes until today without losing its effect despite many foreign language teaching methods following it [7] . According to Hinkel and Fotos [6] , it was determined that students who learned a foreign language by the grammar-translation method could not use the language as a means of communication although they knew many grammar rules. Therefore, this method began to be criticized.
Along with the direct method that emerged as a reaction to the grammar-translation method that regards grammar teaching as the objective of language teaching, and then the audio-lingual method, the acquisition of the verbal skill in the target language through the implicit and gradual teaching of grammar was aimed. In these methods in which structuralist language descriptions and behavioral learning principles are reflected in language teaching, language teaching was designed by the assumption that the continuous repetition and transformation of linguistic structures presented in an inductive way would result in a verbal habit and use [2] .
When it came to the 1960s, the Behaviorism and Structural Linguistics and the methods based on them were criticized because they failed to explain the learning process and the structure of the language. Chomsky proposed the Transformational Generative Grammar Theory as a mental grammar model to explain the sentence generation. The Cognitive Language Learning Method indicating that language is an effective mental process rather than the process of gaining a habit was developed. It is believed that grammar is too complicated to learn by natural means, and students should go through a mental process to gain grammatical performance [6] . According to the cognitive approach that emerged as a reaction to the learning and teaching understanding of the behavioral approach, language learning takes place by learning rules, not by gaining habits, and it is a process that requires the conscious effort of a human. Unlike other methods, the cognitive method has attached importance to the fact that new information makes sense by integrating with old information in the teaching of language rules. Therefore, the idea that the teaching of grammar should be performed to enable students to create new meanings based on their previous information came to the forefront according to this method.
In the 1970s, a different perspective emerged in language teaching, and the argument that teaching a rule, therefore, knowing a rule does not mean that this rule could definitely be used during communication began to be adopted by some researchers. For this reason, it was concluded that grammar exercises were unnecessary and that the only thing required to teach another language was to ensure that students had natural communicative duties [6] . Krashen stated that grammar should not be taught, explicit grammar teaching should not be performed, and that language acquisition would occur while communicating in a natural way. Krashen's Natural Approach was influential in the emergence of the communicative method [6] .
American and English linguists regarded the communicative method as an approach having the aim of improving communication skills that is the main purpose of language teaching and improving the listening, speaking, reading and writing skills that are the four areas of 280 Evaluation of the Grammar Teaching Process by Using the Methods Used in Turkish Language Teaching as a Foreign Language: A Case Study language that link the language and communication to each other [8] . The focus on language use brought the communicative aspect of language to the forefront, and the structure-oriented exercises were replaced by the applications based on courses and the communicative method that are focused on functions in which the structure and morphology are not explained too much and students are directly oriented to communicative activities. However, the facts that it was intensively focused on communication and being fluent in the language was brought to the forefront by the communicative method, and that this was considered more important than making correct sentences from grammatical aspects ignored the 'fossilization' of mislearned structures in the student; moreover, it became difficult for students to cope with the complicated structures faced by them in the language they learned [9] .
According to different perspectives proposed by the methods in language teaching, it was argued that none of the methods was strong enough to solve all teaching problems alone and that teachers, as well as theorists, would deliver solutions to the problems experienced due to the fact that each method criticized the previous one and emerged as an alternative to it [10] . The teacher should use the convenient aspects of each method according to the current situation in the class and the needs of students. In this context, the idea of using a method appropriate to each learning situation instead of relying on a single method in the language teaching process led to the emergence of a mix of methods that was called eclectic [11] .
On the basis of this theoretical background, it was assumed that how different perspectives and different methods used in Turkish language teaching as a foreign language are reflected on grammar teaching process, and which methods are used in this process would be important, and this thought constituted the starting point of the study. As a result of the study, it is hoped that providing data and suggestions based upon the perspectives of teachers, who are the planners of Turkish language teaching as a foreign language, on language teaching and grammar, the methods they use, and the applications of what they do can create awareness in designing an effective grammar teaching process.
Teachers' thoughts and applications regarding the teaching of grammar were studied to determine the place of grammar in foreign language courses abroad. Whether focusing on form in grammar teaching was more effective in advanced students compared to those at the beginner level was investigated. In addition to this, focusing on form at the request of students was also studied [6] .
In some studies in which the problems encountered in Turkish language teaching as foreign language in Turkey were discussed, it was determined that there were problems related to the field of grammar. For example, [12] determined in their study that the fields in which students learning the Turkish language as a foreign language mostly had problems were grammar and speaking. Except this, [13, 14, 15] revealed in their studies that there were problems related to the teaching of grammar. However, when the relevant literature was reviewed, it was observed that there were a limited number of studies on the methods of Turkish language teaching as a foreign language [3, 11, 16, 17] . From this point of view, the purpose of the study was to determine the perspectives of language teachers on language teaching and grammar and the methods they use in Turkish language teaching as a foreign language, and their awareness of these methods, and thus to evaluate the grammar teaching process by taking into account the opinions of teachers.
Purpose
The purpose of the study is to determine the perspectives of language teachers on language teaching and grammar and the methods they use in Turkish language teaching as a foreign language, and their awareness of these methods, and thus to evaluate the grammar teaching process by taking into account the opinions of teachers.
Method

Research Design
This study was designed as a case study among qualitative research methods. In case studies, how individuals related to a situation are affected by this situation and their perspectives on this situation are investigated. The factors related to a situation (individual, events, processes, environment) are investigated, and how they affect the relevant situation or how they are affected by the relevant situation are focused on [18] . In the study carried out, grammar teaching was selected as the case, the lecturers teaching Turkish as a foreign language were determined as one of the factors related to this case, and their opinions were used.
Study Group
The study group of the research was determined by the convenience sampling method, one of purposeful sampling methods. Agreeing to have an interview and volunteering to participate in the study were also taken into account. In this context, the lecturers working in Turkish Language Teaching Centers in various universities constituted the study group. Personal information about the study group is presented in Table 1 . 
Faculty of Graduation
Faculty of Education 19
Faculty of Science and Literature 18
Other 5
Department of Graduation
Turkish language and literature 18
Turkish Language Education 10
Other 8
Turkish Language and Literature Education 6
Professional Seniority
0-5 Years 13
6-10 Years 10
11-15 Years 7
More than 20 years 8
16-20 Years 4
The Institution Where They Work
Çukurova University 10
Mersin University 10
Gazi University 9
Adana Science and Technology University 6
Nevşehir Hacı Bektaş Veli University 5
Hacettepe University 2
Turkish Teaching Sets Used
Yunus Emre Institute Turkish Teaching Set 21
Istanbul Turkish Teaching Set for Foreigners 10
Gazi Tömer Turkish Teaching Set for Foreigners 9
Hitit 2
As it is seen in Table 1 , 26 of the interviewed lecturers were female, and 16 of them were male. 28 of the lecturers had a master's degree, 12 of them had a doctorate degree, and 2 of them had an undergraduate degree, and 19 of them graduated from the faculty of education, 18 of them graduated from the faculty of science and literature, and 5 of them graduated from another faculty. It was determined that four of these 5 people graduated from the Faculty of Language, History and Geography, and one of them graduated from the faculty of economics administrative and social sciences. It was also determined that 18 of the lecturers graduated from the Department of Turkish language and literature, 10 of them graduated from the Turkish Education Department, 6 of them graduated from the Department of Turkish Language and Literature Education; and regarding the lecturers who marked the other category, 3 of them graduated from the department of linguistics, 3 of them graduated from the English Language Teaching, one of them graduated from the German language and literature and one of them graduated from the Department of Contemporary Turkish Dialects and Literature. When they are examined in terms of their professional seniority, it is observed that more than half of the lecturers have a seniority between 0 and 10 years. 10 of the interviewed lecturers work at Çukurova University, 10 of them work at Mersin University, 9 of them work at Gazi University, 6 of them work at Adana Science and Technology University, 5 of them work at Nevşehir Hacı Bektaş Veli University, and 2 of them work at Hacettepe University.
Data Collection
Within the scope of the study, the interview technique was used to determine the opinions and thoughts of the lecturers about language teaching and grammar teaching as a field in language teaching, and the methods they use. For this purpose, a semi-structured interview form developed by the researcher was used. In the process of preparing the form, a draft interview form was firstly prepared on the basis of language teaching methods. The pilot study of the interview form, which was formed by receiving the opinions of three domain experts, was conducted by interviewing 5 lecturers. Arrangements were made in some questions based on the appearance revealed by the pilot study, and the form was put into final form. Closed-ended and open-ended question types were included in the interview form.
For example, in addition to open-ended questions such as "What do you think is the purpose of grammar teaching in the process of Turkish language teaching as a foreign language?", the lecturers were asked to indicate the degree of agreeing with some approaches mentioned with regard to grammar teaching according to 7-point rating. The lecturers were asked to explain in writing the reasons for the answers they gave to the closed-ended questions in the interview form.
For example, "Is grammar teaching important in the process of Turkish language teaching as a foreign language? Why? 
Data Analysis
The data obtained within the scope of the study were analyzed by the content analysis method. The content analysis requires in-depth analysis of the data collected and allows various themes and codes to be revealed [18] . The data including the answers given by the lecturers to open-ended questions were read several times, and the notes related to possible codes were taken. The literature related to the concepts used and the interview questions were taken into account while generating the codes. Some statements used by the lecturers and the concepts determined by the researcher were also used as the codes. After coding was performed, the themes that would collect the codes were determined. These main themes were also determined in line with the interview questions.
The data obtained were also examined by a Turkish language education domain expert and a lecturer teaching the Turkish language as a foreign language apart from the researcher to increase reliability, and agreement was ensured for the designated codes. While the interview data were reported, direct quotations were provided to reflect the perspectives of the lecturers, the word lecturer was abbreviated by the letter "L", and these letters were added to the end of the quotations with the numbers assigned to the lecturers (e.g. L3).
Findings and Discussion
Firstly, the lecturers in the study group were asked about the purpose of language teaching to learn their perspectives on language teaching, and the obtained results are presented in Table 2 . The question of "What do you think is the purpose of language teaching?" was asked to the interviewed lecturers, and more than half of the lecturers stated that the purpose was to improve the ability to communicate in the target language. On the other hand, 11 lecturers talked about the purpose of ensuring culture transfer while 3 lecturers talked about providing job opportunity, 2 lecturers talked about meeting student's needs, a lecturer talked about showing the beauties of the target language, a lecturer talked about adapting to the society in which the target language is spoken, and a lecturer talked about establishing economic and political connections through language teaching. Two lecturers expressed their opinions on this subject as follows:
"The purpose of language teaching is to improve communicating in the target language. It also has a purpose of showing the beauties of the target language."(L4) "I think the purpose of language teaching is to teach the culture to which the language belongs." (L14)
Language is most basically considered as a tool that enables communication among people, and the fact that the common point in many definitions is communication attracts the attention while defining the language. Communicating in that language, and ensuring written and verbal communication, which is the main function of language, [19] are in the basis of language learning. While lecturing constitutes an aspect of communication through language, comprehension constitutes the other aspect of it [20] . In this context, it was determined that some lecturers emphasized the development of language skills for communicating while stating the purpose of language teaching. For example, a lecturer expressed his opinions on this subject by stating that "It is to make students be able to communicate by speaking and writing the language and by comprehending what they read and listen" (L23).
In addition to this, foreign language learning also means understanding a world and a foreign culture [21] . Each culture finds its expression in a different language, and the language establishes and develops the culture. Foreign language learners should learn the cultural data required for communication, and thus, improve their communication skills [22] . Therefore, the teaching of a foreign language requires that students should be taught to establish a relationship with the culture of that language, in other words, teaching the culture of that language. Within the scope of the study, it can be said that the fact that most of the language teachers attributed the purpose of language teaching to basic functions such as communicating and introducing the culture of the target language is the result that is consistent with the literature.
The lecturers in the study group were asked to write three of the methods that they used and considered as effective in language teaching, and the obtained results are presented in Table 3 .
One of the results obtained as a result of the interviews is related to which methods the lecturers use in Turkish language teaching as a foreign language. For this purpose, the lecturers were asked to write three of the methods that they used and considered as effective in language teaching. As it is seen in Table 3 , it was determined that the method that most of the lecturers considered effective was the communicative method. When the results were examined, it was observed that 20 out of 30 lecturers wrote the communicative method in the first place. The other method that most of the lecturers considered effective apart from the communicative method was the eclectic method. It was determined that they were followed by the audio-lingual, cognitive, grammar-translation and natural methods. The communicative method accepts the language as a means of communication and argues that the main purpose of language teaching is to make students gain the communicative competence compatible with their needs in the target language [3, 11] . Since it has been observed that learners are unsuccessful in terms of using the language in the cultural environments of the language learned, performing applications in which real-life situations are centered through the communicative method has come to the forefront, and it is aimed to teach the language used in these situations [23] . Along with the introduction of the concept of communicative competence [19] , which emphasizes that it will not be sufficient to generate only correct sentences from a grammatical aspect in the language, and also these sentences should be used in appropriate contexts, grammar teaching in language teaching was drifted away, and it was focused on the development of language use, it was aimed to generate sentences appropriate for the function and to communicate fluently in the language [9] .
Within the scope of the study, the reason for the fact that most of the lecturers considered the communicative method effective may be the facts that students believe in the benefits of the communicative method mentioned in the literature such as the fact that it requires that students should pay attention to their own experiences, it creates a student-centered teaching environment, and the motivation of students for language learning will increase when their communication skills begin to develop [24] , and that the communicative method is based on an approach that has come to the forefront and has been commonly used in today's language teaching.
It is remarkable that the cognitive method based on the cognitive approach that emerged as a reaction to the behavioral approach, along with the methods such as the audio-lingual and grammar-translation methods based on the behavioral approach as well as the communicative method, is considered as an effective method in language teaching by some lecturers, and this result can be interpreted as the fact that the interviewed lecturers have different perspectives on language teaching. However, the fact that the eclectic method was considered effective by more than half of the lecturers is important in terms of showing that an approach based on using the useful and appropriate aspects of different methods based on different approaches was adopted. The fact that a method is always used according to individual differences, the level of learning and classroom size may not yield successful outcomes in terms of learning. Therefore, it can be said that understanding that it is not right to separate language teaching methods from each other with precise lines and to be dependent on a single method [17] is influential on language teachers' perspectives on language teaching.
Within the scope of the research results, it was determined that speaking, writing, listening and reading skills were accepted and written as a method. These are the four basic language skills and are the skills intended to be developed through the methods used in language teaching. Therefore, they cannot be accepted as a language teaching method. In addition to these, it was determined that general teaching methods such as lecturing, question-answer and revision were also written as a language teaching method and that teaching materials such as visuals and games were accepted as a method and expressed as an effective language teaching method. These results are important in terms of showing that there is a problem related to awareness based on methodology and methods in language teaching. In some studies carried out [14, 25] , it has been mentioned that there is a methodological problem in the field of Turkish language teaching as a foreign language, supporting this result.
Within the scope of the study, whether the teaching of grammar was important and the reasons for it were asked to the lecturers, and the obtained results are presented in Table 4 .
Whether the teaching of grammar was important was asked to the lecturers interviewed within the scope of the study, and as it is seen in Table 4 , the vast majority of the lecturers stated that the teaching of grammar was important. This research result, although the study groups were different, is compatible with the result of the study carried out by [2] . In the study in question, almost 90% of 200 students studying in the department of linguistics stated that the teaching of grammar is important in the foreign language learning process. Within the scope of the study, As it is seen in Table 4 , while 20 of the lecturers thinking that grammar teaching was important stated that grammar teaching helped to improve language skills, 12 of them stated that it facilitated the use of the target language, and 8 of them stated that it ensured comprehending the logic of the target language. While one of the lecturers, who expressed their opinions on this subject, stated that "Grammar is helpful to improve language skills in a holistic manner and to comprehend the target language."L15, another lecturer, who opposed this view, expressed his opinions by stating that "Grammar teaching moves away students from communicating. Language learners cannot learn the language through grammar."L40.
According to [26] , the approach in the European Language Portfolio is to ensure that language learners learn the language in line with their communication purposes. In line with this prediction, learning grammar rules was accepted as a tool to achieve communicative purposes. According to [27] , grammar is important when it is considered that the Turkish language is one of the agglutinative languages, and paying attention to it will facilitate the teaching of the Turkish language. However, learning the rules of a language does not mean learning that language. A language is considered to have been learned by being able to understand that language through reading and listening and being able to express in that language through speaking and writing. For this reason, grammar rules should be taught as helpful information in understanding and expressing activities [28] . According to [29] , grammar teaches the art of using the language well. It helps us to understand and express the thoughts and feelings more properly and completely. We also get used to thinking more accurately and more perfectly through grammar. This knowledge is the protector of linguistic order.
The fact that most of the lecturers within the scope of the study expressed opinions in this direction can be interpreted as the fact that they pay attention to grammar teaching and accept language rules as a tool that will facilitate the use of the target language and will ensure understanding the logic of it in the process of developing the learner's speaking, writing, listening and reading skills.
As it is seen in Table 4 , some lecturers also considered grammar important since it helps to improve speaking and writing skills. The speaking skill that constitutes the other leg of expression along with the writing skill is the skill that foreign language learners mostly need in daily life [30] . These skills are also the skills that should be actively used in the process of communicating and are generally problematic while learning a language. Speaking is the most problematic skill acquisition process in language learning [31] . Furthermore, it has been determined by some studies that the speaking skill is the most important skill in which those who learn the Turkish language as a foreign language mostly have difficulty [32, 33, 34] . Some of the lecturers whose opinions were received within the scope of this study thought that grammar teaching would facilitate the development of verbal and written expression skills of the language by contributing to the proper and effective use of the language, and they may have attributed importance to the teaching of grammar in this respect.
One of the questions asked to the lecturers was what the purpose of grammar teaching was. The results obtained in this context are presented in Table 5 . The lecturers whose opinions were received within the scope of the study were asked about what the purpose of grammar teaching was; as it is seen in Table 5 , 20 lecturers stated contribution to establishing communication while 18 lecturers stated teaching grammar rules. Apart from these, there were also lecturers who mentioned the purposes such as ensuring the correct use of the language, improving speaking and writing skills, correcting pronunciation errors, and ensuring reading comprehension. Three of the lecturers expressing their opinions on this subject stated that:
"It is to help to gain the ability to communicate in the target language."L24 "Grammar teaching should be performed to support communication by improving language skills."L31 "The purpose is to teach the rules of the language, therefore, grammar teaching should be performed.
Students should have a command of the language rules." L13
What the target group trying to learn the language in a place where they are strangers to the language mostly need is to use the language skills to communicate properly and to maintain the daily life without any problem. For this reason, in the study, the purpose of grammar teaching may be considered by some lecturers not only as teaching the rules of the target language but also as an area that contributes to communication. However, when the lecturers were asked about what the purpose of language teaching was during the interview, it was determined that more lecturers emphasized the improvement of communication skills. When they were asked about the purpose of grammar teaching, it was observed that the number of lecturers who stated the purpose of improving communication skills was smaller.
It was determined that the lecturers who emphasized the importance of teaching grammar rules while indicating the purpose of grammar teaching also came to the forefront and that these lecturers stated that the most important purpose of grammar teaching was to teach the grammar rules. Some studies have revealed that students cannot reach the expected linguistic competence when there is no focus on the rules in grammar teaching. With respect to students, grammar rules provide them with a basis on which they can hold in a new language complexity and enable them to generalize [6] . The lecturers may also have indicated that the most important purpose of grammar teaching was to teach the rules by thinking in the context of these opinions and believing in its necessity.
However, it is emphasized in the relevant literature that grammatical structures should be used within appropriate contexts to make a sense in communication although they consist of forms and rules. Accordingly, it is stated that the purpose of grammar teaching in a foreign language is to transfer grammar rules into the real life, in other words, to ensure that these rules are used while communicating to convey a meaning in that language [9] .
Grammar is a dynamic process in which people use language-oriented structures to create meaning in accordance with the context [35] . If grammar is accepted not only as accumulation at the knowledge level but also as the use of grammatical structures in a correct, meaningful and appropriate manner, the teaching of grammar can also be considered not only as a transfer of knowledge but also as the development of the skill. To consider grammar as a skill, not just as a field of knowledge, may help to solve the ongoing problems of students.
Within the scope of the study, various statements reflecting the perspectives of language teaching methods on grammar teaching were presented, the lecturers were asked to read these statements and to mark the degrees of agreeing with these statements, the results reflecting the degrees of agreeing are presented in Table 6. 2  8  5  4  16  4 8. The language teacher should focus on bringing proficiency for the use of language skills instead of transferring the grammar rules in the target language. 4.92 4 2 4 2 10 11 9
9. A natural process in which the mother language is learned should be followed in the teaching of the target language. Table 6 is examined, it is observed that the number of lecturers who marked numbers 5, 6 and 7 as the degree of agreeing with the item "The language teacher should focus on bringing proficiency for the use of language skills instead of transferring the grammar rules in the target language", that refers to the communicative method, is quite high. Similarly, the degree of agreeing with the item "Independent studies should not be performed to teach grammar rules, language skills should be improved through activities", that is a statement for the communicative method, of more than half of the lecturers is high. However, it is observed that there are also lecturers who never agree with these items that reflect the characteristic of the communicative method and who have a very low degree of agreeing with them. Furthermore, it is remarkable that more than half of the lecturers do not agree with the items "Grammar rules should be taught directly, should be memorized when necessary, should be reinforced by reading and translation activities", that refers to the grammar-translation method, and "It is important to teach the rules of the language in grammar teaching and to be able to do a translation between the mother language and the target language by using these rules" while there are also lecturers who highly agree with them by marking numbers 5, 6 and 7. The number of lecturers, who stated their degrees of agreeing with the item "It is an effective way to teach a grammatical structure through repetition exercises in the form of "hear-repeat" in grammar teaching", that is one of the statements that reflect the audio-lingual method, and the item "In grammar teaching, a newly-taught rule should be associated with previously-learned rules", that refers to the cognitive method, by marking numbers 5, 6 and 7, is higher than half of the study group.
Based on these results, it can be said that there is a group of lecturers with two different opinions when the opinions and thoughts of the lecturers in the study group on grammar teaching are taken into account. One of these opinions is that "the teaching of grammar should be performed by transferring the rules", and the items that refer to the grammar-translation method, the audio-lingual method that are based on the behavioral approach and the cognitive method that is based on the cognitive approach support this opinion. The items that refer to the natural and communicative methods argue that "explicit grammar teaching should not be performed". Nevertheless, it is observed that the majority of the lecturers indicated their degrees of agreeing with the item "In grammar teaching, the most useful aspects of each method should be selected and used" that refers to the eclectic method, by marking numbers 4, 5, 6 and 7. This result also gives a clue regarding the fact that an approach based on using the useful aspects of different methods based on different approaches has been adopted in grammar teaching.
Within the scope of the study, the lecturers were asked about what the methods they used in grammar teaching were, and the obtained results are presented in Table 7 . As it is seen in Table 7 , most of the lecturers expressed that they used the communicative method in grammar teaching. This is followed by the eclectic, audio-lingual, cognitive, grammar-translation and natural methods. When these results were compared with the methods used by lecturers in language teaching, they showed that the lecturers used the methods based on teaching rules such as grammar-translation, audio-lingual and cognitive methods more in grammar teaching. It was also determined that there were lecturers who agreed with the item "Grammar rules should be taught directly…", the item "In grammar teaching, a newly-taught rule should be associated with previously-learned rules…" and the item "To make use of various structures through memorization of dialogues in grammar teaching…" in Table 6 , supporting this result. In other words, some lecturers oppose the perspective of the communicative method in grammar teaching and think that grammar rules should be taught directly. It has been determined that this result is compatible with the results of some studies carried out abroad. For example, the results of the case study carried out by Yoon, Hoshi and Zhao suggest that students consider grammar teaching necessary for academic purposes. Colombian students learning the English language as a foreign language, it was determined those students had a positive attitude to learning grammar and preferred explicit grammar teaching. In addition to this, in various studies on the opinions of teachers and students about grammar teaching [2] , in the relevant literature, imitation, memorization and pattern practices are stated to be useful for a person who has just started to learn a language, supporting these results. A person who has just started to learn a language cannot suddenly comprehend all the rules of the language he has learned in a meaningful way. These rules and some sentence patterns can be memorized at first, and then made meaningful [36] .
It was determined that the communicative method that opposes to it was the most preferred method by most of the lecturers participating in the study. However, this method is also criticized in terms of some of its characteristics. The facts that the meaning has been replaced by the form and that fluency has gotten ahead of accuracy are considered as important reasons for this because one of the principles of the communicative method indicates that fluency should be kept in the forefront more than accurate use to support student's efforts to use the language in some cases [37] . Perfection is not required for grammar and pronunciation, and understandable pronunciation is considered important. Grammar rules are not taught since communicative competence is the target [17] .
The questions about how and how much grammar will be taught in foreign language teaching should be answered [38] . When it is focused on the transfer of rules based on form, too many controlled exercises are performed, generative activities are less often included, and it is attempted to do with sample sentences that are out of context. Only the rules of grammatical structures are given, and the logic of these rules is not explained. When the usage and meaning dimensions are focused on, the dimension of form is never addressed; only the use of language for communication purposes is expected. However, it is necessary to meet on a common ground by moving away from these two extreme approaches to make students reach the level of competence based on intended grammar in language learning because each part of the language contains all three dimensions of form, meaning and use [6] .
Fotos proposed that the best foreign language teaching would take place by adding communication activities to vocabulary, grammar and translation exercises. Some researchers such as Celce-Murcia, Dörnyei and Thurrell and Ellis also stated that both grammatical explanations and communication activities were required for the comprehension of the target structure and the implementation of these structures [6] .
Conclusions and Suggestions
It can be said that language teaching is not just composed of grammar teaching and that it is not sufficient to know grammar rules to be able to combine words in the target language. The main point is that the student can use grammar rules in the target language effectively and accurately in a meaningful way and in accordance with the context. Therefore, instead of a teaching process in which grammar is ignored in the language teaching process, it is necessary to design teaching processes in which it is important to create awareness based on language rules, enabling learners to use language skills more effectively and to make meaningful and contextually compatible productions. In this context, the following suggestions can be made based on the results obtained within the scope of the study:  The instructors who will teach the Turkish language as a foreign language should be made gain awareness of language teaching methods, and the theoretical information for the methods should be taught by being integrated with sample course applications.  Language teaching methods should be taken as a basis while preparing the materials used in the process of Turkish language teaching as a foreign language. While language teachers are applying the useful principles of language teaching methods, they should also be informed about reaching the materials that will help them put into practice these principles and even developing materials.  To be able to teach a language effectively and to develop the program according to this teaching, the structural and semantic characteristics of that language should firstly be defined in a structure from simple to complex in every aspect and in accordance with the level of learners. As it is known, there are works and valuable studies that describe the grammar of the Turkish language, but these works can mainly be a source for teaching the Turkish language as a foreign language [13] . For this reason, guidebooks should be prepared on how to perform Turkish grammar teaching as a foreign language more effectively.  Different scientific studies should be carried out on the selection of methods and the new methods to be developed in the Turkish language teaching as a foreign language. It may be suggested to diversify the data and methods in the studies to be carried out on how grammar teaching is conducted in the Turkish language teaching as a foreign language by further including the qualitative studies in them, and to use qualitative research designs that particularly include the problems arising in the teaching process and the solutions for them such as action research.
